TEACHING CHILDREN TO READ*
by Leonard Bloomfield

1. What is Reading ?

Literacy is the most important factor in keepingayp civilization, and teaching children to read
is the most important task of our schools. We petfthis task clumsily and with a great waste of
labor and time. Even at the end of eight years nwdrgur pupils cannot be said to read; yet eight
months ought to suffice.

This is not due to a lack of pedagogic methods. mbet excellent teaching technique is bound
to give poor results so long as the teacher doeknmvwhat to teach.

It is generally assumed that a teacher, who knows homead, understands also the linguistic
processes that are involved in the act of readiligone assumes that a cook who prepares a cup of
coffee understands the chemical processes whichakecalled into use. Everybody knows that
there is a science of chemistry — that chemicat@sses have been systematically observed and
analyzed — and everyone who deals with chemistrheé way of teaching or otherwise, makes use
of the knowledge that has been gained by genemtibrscientific study. In quite the same way,
though not everyone knows it, human speech has bgstematically observed and analyzed.
Generations of work have been spent upon this sylgad many useful and interesting facts have
been brought to lightNo one, not even the cleverest person, could Hophjs unaided efforts, to
duplicate these results. Our schools will contitmevaste time and energy and to reap meager
success unless and until the teacher in the eadgleg knows the main linguistiacts and
principles that play a part in the act of reading.

This essay is planned to present — in a practicafigful arrangement — these facts and
principles.

2. Speech and Writing
To understand reading, one must understaadedation of written (or printed) words to speech.

Compared to speech, the use of writing is sometaitificial and relatively modern. To be sure,
writing was used thousands of years ago in EgygtiarMesopotamia, and the art of writing has
never since then been lost. Our own alphabet ibglly a descendant of the ancient Egyptian
hieroglyphs. However, until recently, the art ofitimg was confined to a very few nations, and
within these nations to a very few persons. Itng/avithin the last two hundred years that literacy
has become widespread in a few countries. Mosulages have never been represented in writing;
it may be that less than half of the people alodgat know how to read and write.

Written notations in the English language begarbéomade only some centuries after the
beginning of the Christian Era. For several ceptuthese notations were confined to words or brief

1. Parts of Dr. Bloomfield's essay appeared as tigleaentitled “Linguistics and Reading”, inThe
Elementary English ReviewIX, No. 4 (April 1942), 125-130, and XIX, No. lay 1942). 183-
186.

2. This history is very interestingly presented inR€¢dersen’singuistic Science in the Nineteenth
Centurytranslated by J. Spargo (Cambridge, Massachugéftg,).
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phrases; they were made in the clumsy alphabet krasmRunes, and only a few pagan priests or
magicians were able to read them. It is only aroimedyear 800 or so that we get connected texts
written in English in the ordinary Latin alphab&ven then the art of reading and writing was
confined to the priesthood. Slowly this art spreéadvider and wider classes, but anything like
general popular literacy has arrived only withia tast hundred years. It is well to recall alsd tha
the Middle Ages the few persons who knew how talraad write did most of their reading and
writing in Latin rather than in their native langsa

To the present-day literate person it seems almoetdible that people could get along without
reading and writing, and that even today many savalges are in this position, and many civilized
nations contain a great proportion of illiteratéhat happens to a language if the people who speak
it have no books — no dictionaries, grammars, sgelbooks, and so on? The answer to this
guestion was one of the first and most surprisggplts of linguistic study: unwritten languages
function and develop in the same way as langudgashave been reduced to writing. In fact,
taking the great mass of human history, the nonefiseiting is the normal state of affairs, and the
use of writing is a special case and, until vergerg times, a most unusual case. The effect of
writing on language, where there is no popularditg, is practically nothing, and where there is
popular literacy, as among us, the effect of wgitis merely to introduce a few smallegularities
into the process of linguistic development. Thiscaurse, is the opposite of the popular view,ibut
is the result of every investigation that has beedertaken and is today firmly accepted by every
student of language.

Writing is merely a device for recording speectpekson is much the same and looks the same,
whether he has ever had his picture taken or nady &vain beauty who sits for many photographs
and carefully studies them may end by slightly dwag her pose and expression. It is much the
same with languages and their written recording.

For our present purpose we need only underdtamdspeech is recorded by means of written or
printed signs.

Language consists of sounds — musical sounds arssiorhese sounds are produced by
movements of the speaker's vocal organs (larymgue, and so on). These movements produce
sound waves in the air, and these sound waveg shéhearer's eardrums. In this way we signal to
one another, and the signals are what we call Egegu

Suppose we want to signal to someone who cannoédmhed by the sound of our voice — to
someone far away, or to coming generations. Nowadag could use the radio or make a
phonograph record. These are modern inventions,vaitthg is only a somewhat less modern
invention of much the same kind.

There have been many systems of writing, but alhefn seem to consist of three devices or of
various mixtures of these three devigasture writing, word writingandalphabetic writing.

3. Picture Writing

First, there igicture writing in which you simply draw a picture that represeiie story you
would tell your reader if you couid reach him by ound of your voice. Some tribes of American
Indians were great picture writet$lere is an American Indian's picture message:

3 . The best examples are to be found in G. Ma#lestyidy, published in thé"and 18 Annual Reportsf the
Bureau of American Ethnology, Smithsonian Intitati®ashington, D.C., 1886 and 1893).
4 . Ibid., 4" Annual Repor{1886), p. 220.

2 I Leonard Bloomfield, Teaching Children to Read.



éé?jg Lk

v e

At the center are two crossed fines; at one sidinede there is a gun and a beaver with thirty
little strokes above it; at the other side are dkes of a fisher, an otter, and a buffalo.

This means: "I will trade you a fisher-skin, aneotskin, and a buffalo-hide for a gun and thirty
beaver pelts.”

A message like this is effective, provided the arind reader are in accord as to the meaning of
the pictures. They must agree that the crossed Inean an art of trading, and that the set of
strokes means a number, and that the animalstzaa\eer, an otter, a fisher, and so on. These things
are determined by convention: the beaver is alvdag®/n in one way, the otter in another, and so
on for every animal, so that even a poor draughtstaa show which animal he means.

The important feature of picture writing is thatstnot based upon language at all. A reader who
knows the conventions by which the pictures arevdracan read the message even if he does not
understand the language which the writer speakbelreader knows that the picture of an animal
with a big tail means a beaver, he can get this gfathe message, even though he does not know
how the word for beaver would sound in the writdaisguage. In fact, he can read the picture
correctly, even if he does not know what langudmgewviriter speaks. Without going too far into the
psychology of the thing, we may say that the reald&s not get the speech sounds (the words or
sentences) which the writer might use in convessatbut he gets the practical content (the "idea")
which in conversation he would have got from heathrose speech sounds.

4. Word Writing

The second main type of writingveord writing. In word writing each word is represented by a
conventional sign, and these signs are arrangéteisame order as the words in speech. Chinese
writing is the most perfect system of this kind.efénis a conventional character for every word in
the language. To write a message you put the dearadich represents the first word into the
upper right hand corner of the paper, below it yoiie the character for the second word, and so
on; when you have reached the bottom of the pagestart again at the top, to the left of the first
word, and form a second column down to the bottdnthe paper, and so on. Each character
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represents some one Chinese word. As the vocabafaayliterate person runs to about twenty
thousand words, this means that in order to read ewderately well, one must know thousands of
characters. Learning to read Chinese is a diffitagk, and if the Chinese reader does not keep in
practice, he is likely to lose his fluency.

It is probable that word writing grew out of piatuwriting; at any rate, in the system known to
us, some of the characters resemble conventiodaprdures. However, the difference between
these two kinds of writing is far more important Gur purpose than any historical connection. The
characters of word writing are attached to wordgl aot to “ideas.” In picture writing you could
not distinguish such near symbols as, sayse nag steed but in word writing each one of these
words would be represented by a different charabtguicture writing very many words cannot be
represented at all — words liled or, but, if, becauseis, was and abstract words likandness
knowledge please care —but in word writing each such word has a convemticgymbol of its
own.

We ourselves use word writing in a very limited wayour numerals, 1, 2, 3, 4,5,6,7,8,9,0
and in signs like $, +, —, =, X (in arithmetic, repenting the word "times"). The symtsl for
instance, by an arbitrary convention, represerg@smbrdfive, and the symbadl represents the word
seven There is no question of spelling or sound invdltere; the symbol is arbitrarily assigned to
the word. The characteristic feature of word wgtifrom the point of view of people who are used
to alphabetic writing, is that the characters, likg 5 and 7, do not indicate the separate sounds
which make up the word, but that each characterwbkole indicates a word as a whole. Viewing it
practically, from the standpoint of the teacher ang@il, we may say that there is no spelling: the
written sign for each of the wordfoqQr, sevenetc.) has to be learned by itself. You eithernkiioat
the character 7 represents the weegteror you don't know it; there is no way of figurirtgout on
the basis of sounds or letters, and there is no @fafjguring out the value of an unfamiliar
character.

Word writing has one great advantage: since a ctaraays nothing about the sound of the
word, the same character can be used for writiffgrdnt languages. For instance, our numeral
digits (which, as we have seen, form a small systémvord writing) are used by many nations,
although the corresponding words have entirelyed#fit sounds. The following table shows the
words which are represented by the character®irtdnglish, German, French, and Finnish.

CHARACTER 1 2 3 4 5
English one two three four five
German eins zwei drei vier funf
French un deux trois qguatre  cing
Finnish yksi kaksi kolme nelja viisi

6 7 8 9
English SiX seven eight nine
German sechs sieben acht neun
French Six sept huit neuf
Finnish kuusi seitseman kahdeksan yhdeksan
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The advantage of this is that we can all read edlobr's numbers. Different regions of China
speak different dialects which in part are mutualhintelligible, for the extreme differences are
perhaps as great as between English, Dutch, anah@eBut thanks to a system of conventions
like that of our numeral digits, a piece of Chinassting is readable in all parts of China,
regardless of the different-sounding words, justhasdigit4 is readable all over Europe, although
the words of the various languages sound veryreifitty.

5. Alphabetic Writing

The third main type of writing isalphabetic writing.In alphabetic writing each character
represents aunit speech soundlhe literate Chinese, with his system of word wgfi has to
memorize thousands of characters — one for evemdwo his language — whereas, with an
alphabetic system, the literate person needs tavlomdy a few dozen characters — one for each
unit speech sound of his language. In order to rstaed the nature of alphabetic writing we need
to know only what is meant by the teumit speech soundr, as the linguist calls it, by the term
phoneme

The existence of unit speech sounds, or phonermesne of the discoveries of the language
study of the last hundred years. A short speechay;-a&gsentence — in any language consists of an
unbroken succession of all sorts of sounds. Whehewe speech in our own language, the sounds
are so familiar and the meaning is so obviousweatio not notice the mere noise effect, but when
we hear an entirely strange language, we wonddere can be any system in such a gibberish of
gueer noises, and we may question whether it cewelr be reduced to alphabetic writing.
Systematic study has shown, howe\tbat in every language the meaning of words ichéd to
certain characteristic features of sound. Thesturfes are very stable and their number ranges
anywhere from around fifteen to around fifty, diffey for different languages. These features are
the unit speech sounds or phonemes. Each wordsteradi a fixed combination of phonemes.
Therefore, if we have a written character for eattoneme of a language, the sum total of
characters will range anywhere from fifteen toyfiind with these characters we shall be able to
write down any word of that language.

The existence of phonemes and the identity of eadividual phoneme are by no means
obvious: it took several generations of study befarguists became fully aware of this important
feature of human speech. It is remarkable that lwefgre scientific students of language had made
this discovery, there had arisen a system of akph@kvriting — a system in which each character
represented a phoneme. It seems that alphabetiogvnias developed out of word writing, and that
this remarkable development has taken place ontg am the history of mankind — somewhere
between 2000 and 1000 B.C. at the eastern endeoMiditerranean, with the Egyptians, the
Semitic-speaking peoples (such as the Phoeniciamg), the Greeks successively playing the
principal role.

All forms of alphabetical writing, then, are offgite of a single original system. The details of
this origin and of the later history, so far asca@ get at them, are of great interest but would/ca
us too far afield. It is important for us to knohat alphabetic writing was not invented at one
stroke, as a finished system, but that it grew ga#g and, one could almost say, by a series of
accidents, out of a system of word writing. Neittiean nor at any time since was there any body of
experts who understood the system of phonemesegutbted the habits of writing.

Accordingly we find many ups and downs in the parén of the system. The ancient Greeks
seem at some times and places to have reachedrastaberfect application of the alphabetic
principle and then to have lapsed from it: in medieand modern Greek writing the alphabetic

5 I Leonard Bloomfield, Teaching Children to Read.



principle is very poorly carried out. A similar syocould be told of the ancient Romans. Among
modern nations, some have almost perfect alphabgdiems (such as the Spanish, Bohemian, and
Finnish systems of writing), but others have rekyi imperfect systems (such as the Italian, Dutch,
or German), and still others have extremely impdréand arbitrary systems (such as the modern
Greek, and French, and the English).

6. English Writing is Alphabetic.

We can illustrate the nature of alphabetic writhgmeans of English examples, for, in spite of
its many imperfections, our system of writing isoingin and in its main features alphabetic. This i
proved by the simple fact that we can write evenglish word by means of only twenty-six
characters, whereas a system of word writing wokelthand many thousands. As an illustration we
may take the written representation of the waird:

pin
It consists of three characters, and each of thase represents a single phoneme. If anyone
told us to use these three characters to repréisenwordneedle we should find the suggestion
absurd, because these characters dditnthie soundbf the wordneedle That is, each of the three
character9, i, n is used conventionally to represent a watindof our language. This appears
plainly if we compare the written symbol for otlveords, such apig andpit, or bin anddin, or pan

andpun or if we reverse the order of the letters andineip, or if we place the lettgy at both ends
and reaqip.

The alphabetic nature of our writing apprars masinpy of all, however, when we put together a
combination of letters that does not make a word get find ourselves clearly guided to the
utterance of English speech sounds; thus, nobodlyhave trouble in reading such nonsense
syllables asin, mip, !ib. Alphabetic writing differs entirely from picture Wing in that the visible
marks do not represent things or stories or "ide¥ssa picture of a pin. the marks

pin
are simply no good at all. Alphabetic writing difefrom word writing in that the characters arc not
assigned, one by one, in an arbitrary, take-iteare-it system, to words, but rrpreseot unit speech

sounds, so that the way of writing each word be@ardose relation to the speech sounds which
make up that word.

If our system of writing verre perfectly alphabetiben anyone who knew the value of each
letter could read or write any word. In readingwauld simply pronounce the phonemes indicated
by the letters, and in writing he would put dowe tippropriate letter for each phoneme. The fact
that we actually can do both of these things indhse of nonsense words, suchnasor mip,
shows that our system of writing is alphabetic.

In order to read alphabetic writing one must havengrained habit of producing the phonemes
of one's language when one sees the written manichwonventionally represent these phonemes.
A well-trained reader, of course, for the most padds silently, but we shall do better for the
present to ignore this fact, as we know that thikel ¢barns first to read aloud.

The accomplished reader of English, then, has @&anpoacticed and ingrained habit of uttering
one phoneme of the English language when he sedstthrp, another phoneme when he sees the
letteri, another when he sees the lettestill another when he sees the letterstill another when
he sees the lettek and so on. In this way, he utters the convenlip&cepted word when he sees
a combination of letters likpin, pit, tip, tin, nit, dip, din, dim, mid. What is more, all readers will
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agree as to the sounds they utter when they semwueictional combinations, such @s, nin, pim,
mip, nid, nim, mim It is this habit which we must set up in the dhitho is to acquire the art of
reading. If we pursue any other course, we are Isneéedaying him until he acquires this habit in
spite of our bad guidance.

7. Irregular Spellings

English writing is alphabetic, but not perfectly. $@r many words we have a conventional rule
of writing which does not agree with the soundra word. Take, for instance, the two words which
are pronouncedit. One is actually spelledit, but the other is spelldait, with an extra lettek at
the beginning, a letter which ordinarily represemmg of the phonemes of our language, aann
kit, kid.

When we study the history of our language — and, thgain, is a branch of the study of
linguistics — we learn that up to about two hundyedrs ago the wor#nit (along with other
words like knee knife, knavg was actually spoken with &-Sound" (that is, with the initial
phoneme of words lik&in, kit, kid) before then-sound. In fact, we are told that in some places in
England the country people still speak in this plaay. About two hundred years ago the prevalent
manner of speaking English changed: the inkiabund beforen was dropped. However, the old
tradition of writing persisted, all the books omad spelled the word with this letterand people
simply kept on writing it as they had always seewritten. So far as reading is concerned, this
extra letterk makes no difference at all, for (owing to the abowentioned change in
pronunciation) no English word now begins with sdsik plus n, and when we see a word written
with the initial letterskn, we have the habit of not trying to pronouncekhe

Now someone may ask whether the spellingrofwith k does not serve to distinguish this word
from nit “the egg of a louse.” Of course it does, and thixactly where our writing lapses from
the alphabetic principle back into the older scheshevord writing. Alphabetic writing, which
indicates all the significant speech sounds of eaeld, is just as clear as actual speech, which
means that it is clear enough. Word writing, on ttleer hand, provides a separate character for
each and every word, regardless of its sound, attteacost of tremendous labor to everyone who
learns to read and write. Our spelling the vienid with an extrak (and the noumit without this
extrak) is a step in the direction of word writing. Tlienvention goes a little way toward giving
usa special picture for the vekhit (as opposed to its homonym, the naoui) and it does this at the
cost of a certain amount of labor, since the readast learn to ignore initidt beforen, and the
writer must learn where to place it (askinit, knight knavg and where not to place it (as mit,
night, navg. However, we shall have enough to do later wlhih itregularities of our spelling; for
the present it is far more important to see thdisitasic character, in its bones, blood, and owgrr
our system of writing is alphabetic — witness mendle fact that we get along with twenty-six
characters instead of twenty-six thousand.

8. Phonic Methods

The letters of the alphabet are signs which ditectto produce sounds of our language. A
confused and vague appreciation of this fact hasngrise to the so-called "phonic" methods of
teaching children to read. These methods suffen Beveral serious faults.

The inventors of these methods confuse writing 8fiteech. They plan the work as though the
child were being taught to pronounce — that isifdee child were being taught to speak. They
give advice about phonetics, about clear utterascd,other matters of this sort. This confuses the
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issue. Alphabctic writing merely directs the reatteproduce certain speech sounds. A person who
cannot produce these sounds cannot get the meskaggece of alphabetic writing. If a child has
not learned to utter the speech sounds of our Egguthe only sensible course is to postpone
reading until he has learned to speak. As a matttact, nearly all six-year-old children have long
ago learned to speak their native language; theg ha need whatever of the drill which is given
by phonic methods.

In exceptional cases, children get into school teetbey have thoroughly learned to speak. A
child may replace the-sound by thev-sound, sayingvedinstead ofred, or he may replace thb-
sound by thé-sound, sayindin instead ofthin, or his speech may be altogether indistinct and
blurred. Conditions like these may be due to gessstomical defects, such as a cleft palate; or to a
deep-seated deficiency of the nervous system, asigtliocy; or to minor nervous faults, as is the
case in stuttering; or to social maladjustment,ciwhwill prompt a child to seek advantage in such
things as baby talk; or they may be due simphjhtofact that he speaks some language other than
English, so that English speech sounds are fort@ignm. In all such cases, the economical course
and the course that is best for the child, is toaee the defect of speech before trying to make the
child read. In some cases, to be sure, this cdmndbne. The extreme and typical case of this kind
is that of deaf-and-dumb children. Such cases ddmaary elaborate care and training; they must
be dealt with in a manner very different from oatyreading instruction. In short, the problem of
teaching children to speak is entirely differemnfr that of teaching children to read. In all normal
cases, the child has learned to speak before wea#esl upon to teach him to read, and our task is
merely to give him the habit of uttering the famuilispeech sounds at the sight of the printed or
written letters. To ignore this distinction, as thkeonic methods do, is to befuddle the whole
process.

The second error of the phonic methods is thasaolating the speech sounds. The authors of
these methods tell us to show the child a letterirfstance, and to make him react by uttering the
t-sound; that is, the English speech sound whiclirscat the beginning of a word likeo or ten
This sound is to be uttered either all by itselfetse with an obscure vowel sound after it. Now,
English-speaking people, children or adults, areatwoustomed to making that kind of noise. The
phoneme [t] does not occur alone in English utteganeither does the phoneme [t] followed by an
obscure vowel sound. If we insist on making thddcperform unaccustomed feats with his vocal
organs, we are bound to confuse his response forithied signs. In any language, most phonemes
do not occur by themselves, in isolated utteranoé, even most of the successions of phonemes
which one could theoretically devise, are neverutered. English speakers do not separately
pronounce the sound of [t] or [p] or [u] aspat, and a succession like [s p], for instance, apin
does not occur alone, as a separate utterancenihgdo pronounce such things is something in the
nature of a stunt, and has nothing to do with learto read. We must not complicate our task by
unusual demands on the child's power of pronoundegintend to apply phonetics to our reading
instruction; this does not mean that we are goinigyt to teach phonetics to young children. In this
absurdity lies the greatest fault of the so-catiednic methods.

9. The Word Method

In spite of the special methods, such as the "mtiamiethod, which have been advocated at
various times, the actual instruction in our scBoobnsists almost entirely of something much
simpler, which we may call theord method The word method teaches the child to utter a word
when he sees the printed symbols for this wordpés not pretend to any phonetic breaking-up of
the word. The child learns the printed symbolshéosure, by "spelling” the word — that is, by
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naming, in proper succession, the letters whichengkthe written representation of the word, as
see-aye-tee: catand so on. No attempt is made, however, to takerdgage of the alphabetic
principle. If one examines the primers and firsiders which exemplify the various methods that
have been advocated, one is struck by the factlieatlifferences are very slight: the great bulk of
the work is word learning. The authors are so sétdrwith this, the conventional method, that they
carry their innovations only a very short way; theyidently lack the linguistic knowledge that
would enable them to grade the matter accordingladions between sound and spelling. It is safe
to say that nearly all of us were taught to readhieyword method.

The word method proceeds as though our writing weoed writing. Every word has to be
learned as an arbitrary unit; this task is simgtifonly by the fact that all these word charachees
made up out of twenty-six constituent units, theehs. In order to read a new word, the child must
learn the new word character; he can best do thirmdmorizing the letters which make up this new
word character, but these letters are arbitrangsented and have nothing to do with the sound of
the word.

If this plan could be consistently carried out, ohildren would be in much the same position as
the Chinese child who has to acquire a system ofl waiting. Like him, they would have to learn
thousands of complex symbols, one for each worthénlanguage. Learning to read would be the
task of years, and any serious interruption of fiwaavould result in wholesale forgetting. Actually
the child's nervous system is wiser than we arespite of our not telling him the values of the
letters and in spite of our confusing hodgepodge, dhild does acquire, unknowingly, a habit of
connecting letters with speech sounds. This apgearsthe fast that he learns to read in less time
than would be required by a genuine system of waiting; it appears also in some of the child's
mistakes, such as trying to reaebtwith ab-sound owalk with anl-sound — mistakes which show
that the child is operating, however imperfectly,an alphabetic principle.

The most serious drawback of all the English regqdhistruction known to me, regardless of the
special method that is in each case advocatetheigitawback of the word method. The written
forms for words are presented to the child in afeowhich conceals the alphabetic principle. For
instance, if near the beginning of instruction, pvesent the wordgetandgem we cannot expect
the child to develop any fixed or fluent respornséhie sight of the lettag. If we talk to him about
the "hard" and "soft" sounds of the lettgrwe shall only confuse him the more. The irregties
of our spelling — that is, its deviation from thiplebetic principle — demand careful handling if
they are not to confuse the child and to delayabauisition of the alphabetic habit.

Our teaching ought to distinguish, then, betweegular spellings, which involve only the
alphabetic principle, andregular spellings, which depart from this principle, andoiight to
classify the irregular spellings according to therious types of deviation from the alphabetic
principle. We must train the child to respond voc#d the sight of letters, and this can be done by
presenting regular spellings; we must train hingoalto make exceptional vocal responses to
irregular spellings, and this can be done by prasgsystematically the various types of irregular
spelling. For instance, we must train the childdgspond by thé&-sound to the sight of the lester
in words likekiss kid, kin, kit, but we must also train him not to try pronouncirigsound when he
sees the writtek in the words likeknit, knife, knee knight

The material in existing primers and readers isthas graded, because the authors of these
books lacked the linguistic training necessarysioch a classification. The knowledge required to
make this classification is not very profound. &ctf the teacher who reads over the list in thkbo
will soon grasp the principles that are involvenld @ doing so will have acquired all the phonetics
needed for ordinary instruction in reading. Althbubis knowledge is easily gained, persons who
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lack it are likely to make troublesome mistakest ihstance, the author of a treatise on reading
methods asks how we ought to teach children to tieadvordof. He does not know whether we
ought to read it with the sound foés inif or with the sound o¥ as inhave the latter pronunciation
he thinks is “careless” and imprecise. This autedp be blamed not so much for his ignorance of
phonetics as for his failure to consult a book peesson who could tell him the answer. He is in the
position of a writer on chemistry who at this daydaage deliberated in print as to whether
diamonds were or were not a form of crystallizedenaAs a matter of fact, a glance irfibe New
English Dictionary shows that the wordf was pronounced with the soundfgés inif) up to about
the time of Shakespeare. At that time there ocduarehange which resulted in two forms of the
word: as a preposition (unstressed) it receivedsthend ofv (as inhave)and in this use it is now
spelledof and pronouncedy, but as an adverb (stressed) it kept thef-slound, and in this use it is
now spelledoff. The pronunciation which this author prefers, thess been out of existence for
more than three hundred years.

The author of a textbook or the classroom teacloes chot need a profound knowledge of
phonetics; he needs only to realize that infornmatio this subject is available and that he need not
grope about in the dark.

10. | deational Methods

Although the various methods that have been addaain practice only slight adaptations of
the universal method of word reading, it will beritoour while to glane at another method, which
has some vogue, namely, thentence methoat ideational reading This method attempts to train
the child to get the "idea" or content directlyrfréhe printed page.

When a literate adult reads, he passes his eyayraper the printed text andcarcely noticing
the individual words or letters, grasps the contdnivhat he has read. This appears plainly in the
fact that we do not often notice the misprints be page we are reading. The literate adult now
observes the laborious reading of the child, wiinéies along and spells out the words and in the
end fails to grasp the content of what he has rélad.adult concludes that the child is going at the
thing in a wrong way and should be taught to s#iee"ideas” instead of watching the individual
letters.

The trouble with the child, however, is simply timat lacks the long practice which enables the
adult to read rapidly; the child puzzles out thedgoso slowly that he has forgotten the beginning
of the sentence before he reaches the end; congbghe cannot grasp the content. The adult's
reading is so highly practiced and so free fronfialifty that he does not realize any transition
between his glance at the page and his acceptéatice content. Therefore he makes the mistake of
thinking that no such transition takes place — thatgets the "ideas" directly from the printed
signs.

This mistake is all the more natural because thdt agads silently; since he does not utter any
speech sounds, he concludes that speech soundsmfaart in the process of reading and that the
printed marks lead directly to "ideas." Nothing lcbibe further from the truth.

The child does his first reading out loud. Thenjemthe instruction or example of his elders, he
economizes by reading in a whisper. Soon he redtce$o scarcely audible movements of speech;
later these become entirely inaudible. Many adwhs are not very literate move their lips while
reading. The fully literate person has succeedecducing these speech movements to the point

5. Reprinted a$he Oxford English Dictionang3 vols. (Oxford, England, 1933).
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where they are not even visible. That is, he hagldped a system of internal substitute movements
which serve him, for private purposes, such askthghand silent reading, in place of audible
speech sounds. When the literate adult reads \esfully — as when he is reading poetry or
difficult scientific matter or a text in a foreiganguage — he actually goes through this process of
internal speech; his conventional way of reportinig is that he internally pronounces or "hears
himself say" the words of the text. The highly-&dl reader has trained himself beyond this: he can
actually shunt out some of the internal speech maveis and respond to a text without seeing
every word. If you ask him to read aloud, he witea replace words or phrases of the printed text
by equivalent ones; he has seized only the higlsspiothe printed text. Now this highly skilled
adult has forgotten the earlier stages of his oewetbpment and wants the child to jump directly
from an illiterate state to that of an overtraimedder.

The marks in a piece of American Indian picturetivwg representhings or, if you preferjdeas.
The characters in a piece of Chinese writing doreptesent things (or ideas) lwbrds The letters
in a piece of English writing do not represent gjsinor even words, bwounds.The task of the
reader is to get theoundsrom the written or printed page. When he has dbrsg he must still, of
course, perform a second task: he must undersktenchéaning of these sounds. This second task,
however, is not peculiar to reading, but concethase of language; when we are not reading, but
hearing spoken words, we have the same task okajpting the content of what is said. The
ideational methods, in short, show us the age-oldfusion between the use of writing and the
ordinary processes of speech.

It is true, of course, that many children in theepgrades — and even, for that matter, many
postgraduate students in the university — fail é@e the content of what they read. It was this
unfortunate situation which led to the inventioniaddational methods in reading instruction. This,
however, meant confusing two entirely differenttfs. A person who can read aloud a text that is
before his eyes, but cannot reproduce the contestherwise show his grasp of it, lacks something
other than reading power, and needs to be taughtrbper response to language, be it presented in
writing or in actual speech. The marks on the paifier only sounds of speech and words, not
things or ideas.

So much can be said, however: the child who falgrasp the content of what he reads is
usually a poor reader also in the mechanical sethsdails to grasp the content because he is too
busy with the letters. The cure for this is notb® sought in ideational methods, but in better
training at the stage where the letters are bessg@ated with sounds.

The extreme type of ideational method is the steddlnon-oral” method, where children are
not required to pronounce words, but to responectly to the content. They are shown a printed
sentence such &kip around the roopand the correct answer is not to say anythingtdoperform
the indicated act. Nothing could be less in acaouitth the nature of our system of writing or with
the reading process such as, in the end, it mustdred.

It is not easy for a student of language to spealieptly of such vagaries, in which
educationalists indulge at great cost to thousandhelpless children. It is exactly as if these sam
educationalists should invent their own guesswgdtesn of chemistry and introduce it into our
schools.

Even the most elementary understanding of systdmgiting suffices to show the fallacy of
“ideational” reading. The kind of writing which cdre read ideationally is picture writing. There
the visible marks directly represent the contertt da not presuppose any particular wording. In
word writing and in alphabetic writing, the visibhearks are tokens for speech forms and not for
“ideas.” The visible word marks tell the Chinesader to speak (out loud or internally) such and
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such words of his language. The visible letteralphabetic writing tell us to speak (out loud or
internally) such and such phonemes of our langulgiee Chinesc reader or we choose to skip the
less important of these directions and to notidg tre high spots, we can go all the faster, but we
do not accurately reproduce the author's wordsoas as the exact wording is important, as in a
poem or a difficult exposition, we do in fact acately follow the visible signals to speech. In shor
the black marks on paper which represent an Engisi, say,

horse

do not represent the shape or smell or any otharacteristics of a horse, or even the “idea"
(whatever that may be) of a horse; they merelyctiivs to utter the speech sounds which make up
the English worchorse These speech sounds, in turn, are connectedfas a kind of signal, with
the animal, and it is only through these speechd®that the black marks

horse

on the paper have any connection with the aninmaif gou will, with the "idea" of the animal. The
adult's instantaneous step from the black markisadidea” is the result of long training. To expec
to give this facility directly and without intermiatle steps to the child is exactly as though we
should try to teach the child higher mathematichi¢tv solves complicated problems with power
and speed) before we taught him elementary ariiismétve insisted on doing this, the child would
merely learn elementary arithmetic in spite of fugm our inappropriate examples, and he would
not get his higher mathematics until he had, ia ttkisome way, acquired his elementary arithmetic.
Moreover, his mathematics, arithmetic and all, wlodmain shaky, unless and until, again in spite
of us, he had by a vast amount of repetition, ghisereness in the elements which we had
neglected to teach him. In practice, the ideatioaatl sentence reading methods are so
overwhelmingly diluted with the word method thae tbhildren taught in this way are but slightly
less sure of themselves than are the pupils oihtegkern practice.

11. The Content

The circumstances which lead the more intelligertlinguistically untrained schoolman to seek
an "ideational" method is the distressing fact thany older students and adults are unable to get
the content from a printed text. We have all hedrthe devastating results of experiments in which
pupils or adults are given a paragraph to read,tlaewl are asked to reproduce the content; a large
proportion of the persons tested are unable to naakghing like a correct statement of what the
author was trying to tell them. The schoolman codes that these people were not properly taught
to read, and therefore seeks to make elementadingeanstruction bear more directly on the
content. In this, however, he confuses two entigifferent things — the ability to respond to
visible marks by uttering speech sounds and thityato respond correctly to speech. The child
who is laboring to find out what words or phrasesiust utter when he sees certain printed marks
cannot be expected at the same time to responéctigrto the meaning of these words or phrases.
If he has spelled out the worBdl hit John, we need not be surprised that we can trap hirn thi
guestion "Whom did John hit?" His problem is to #ag correct word or phrase when he sees the
black marks, and, indeed, this is enough of a problit takes a sophisticated but linguistically
untrained adult to underestimate its difficulty.eTather problem, which the schoolman confuses
with ours, is the problem of responding correctlyspeech, and it concerns actual speech just as
much as reading. When one tests graduate univesitents by making a simple oral statement
and asking them to reproduce it, the result is @sstliscouraging as that of similar reading tests.
This is a problem which our schools have to faod, the beginning will doubtless have to be made
in the earliest grades, but the one place whesepittiblem most certainly cannot be solved is in the
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elementary instruction in reading, where the chég all he can do to pass from the visual symbols
to the spoken words.

In fact, an understanding of the latter difficultyil lead us to see our problem in its simplest
terms. Aside from their silliness, the stories ichéd's first reader are of little use, becausedhild
is too busy with the mechanics of reading to getltang of the content. He gets the content when
the teacher reads the story out loud, and latewben he has mastered all the words in the stery, h
can get it for himself, but during the actual psxe®f learning to read the words he does not
concern himself with the content. This does notmtbat we must forego the use of sentences and
connected stories, but it does mean that theseadressential to the first steps. We need notttear
use disconnected words and even senseless syjlahksabove all, we must not, for the sake of a
story, upset the child's scarcely-formed habitpt®senting him with irregularities of spelling for
which he is not prepared. Purely formal exercibas would be irksome to an adult are not irksome
to a child, provided he sees himself gaining in eovn the early stages of reading, a nonsense
syllable like nin will give pleasure to the child who finds himsebila to read it, whereas at the
same stage a word of irregular spelling, sucgeag even if introduced in a story, will discourage
the child and delay the sureness of his reactions.

There is always something artificial about reducangroblem to simple mechanical terms, but
the whole history of science shows that simple raetal terms are the only terms in which our
limited human capacity can solve a problem. Thedesariables have to wait until the main outline
has been ascertained, and this is true even wiese thsser variables are the very thing that makes
our problem worth solving. The authors of booksreading methods devote much space to telling
why reading is worth while. The authors of theseksowould have done far better to stress the fact
that the practical and cultural values of readiag play no part in the elementary stages. The only
practical value of mathematics lies in its applmatn commerce and science, but we do not try to
teach economics and physics in connection with-§rade arithmetic. The only practical value of
responding correctly to the letters of the alphdiestin the messages which reach us through the
written or printed page, but we cannot expect thkl o listen to these messages when he has only
begun to respond correctly to the sight of theetsttlf we insist upon his listening, we merelyagel
the fundamental response.

If you want to play the piano with feeling and eaggion, you must master the key-board and
learn to use your fingers on it. When you have prast the keyboard and the fingering, you may
still fail for other reasons, but certain it is thiayou have not the mechanical control, you waidit
be able to play.

12. Before Reading

The first step, which may be divorced from all sadpsent ones, is the recognition of the letters.
We say that the chilcecognizesa letter when he can, upon request, make somensspo it. One
could, for instance, train him to whistle when lagvsan A, to clap his hands when he saw a B, to
stamp his foot when he saw a C, and so on. Theettional responses to the sight of the letters are
their namesaye bee cee dee, egef, and so on, down teee(which in England is calleded.
There is not the slightest reason for using angrathsponses.

The letters have queer and interesting shapes; itiierest is enhanced if they are presented in
colors. Begin with the printed capitals in theidioary simple form. When these have been
mastered, cake up the small printed letters. Thaenrforms of the letters should not be taught
until reading habits are well established; theyeiatroduction of writing is a cause of delay.
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The child should be familiar with all the lettecgpital and small, of the printed alphabet before
reading is begun. Not all of them will be used he first reading work, but we do not want the
reading work, at any stage, to be upset by theappee of unfamiliar shapes.

Every teacher knows, of course, that the phirgnd d or p and g involve a fairly abstract
geometrical distinction and have to be carefullgsented and practiced. Another feature of the
same kind is that of the left-to-right order of amriting and printing. This presents difficulty to
some children. The left-to-right order of printecanks corresponds to a sooner-to-later order of
spoken sounds and forms. That is, the letters mea@ed from left to right in a succession that
corresponds to the succession in time of the cooreding phonemes (e.g;i-n corresponding to
the spoken sound of the womin), and the words, also, are arranged from leftightrin a
succession that corresponds to the successioma df the spoken words (e.gjve me a pih
This stems simple to us only because of our loragctare; in reality it involves considerable
abstraction and demands careful teaching. The begyrshould be made before reading is begun,
in connection with the letters; the letters aresprged in alphabetic order and their names read off
from left to right. Then other combinations of &# should be presented, including actual words.
The child need not even be told that the combinatiare words; and he should certainly not be
required to recognize or read the words. All hedsee do is read off the names of the successive
letters,from left to right.

All this belongs to the stage before the childtstér read. Before the child reads we present the
letters, capital and lower-case, the numeral digited exercises in the left-to-right and top-to-
bottom orders. The work should go on until thedloiin name each letter when it is shown to him
and can name in the proper (left-to-right) ordesegquence of letters shown to him. The pictures in
the before-reading stage show objects which mawa feft to right.

If the children do not have printed material foe thefore-reading stage, the teacher must exhibit
the letters on the blackboard. In drawing pictuesliagrams to show the left-to-right order, one
must be careful to avoid ambiguous subjects. Fstairte, a railway train is not a good subject.
When a train passes us, we set first the locomatinan the tender, then the baggage car, and so on,
but if we draw the train accordingly with the locotiwe at the left-hand end, our picture will
represent a train which is moving from right tot;léhe picture is ambiguous. The type of correct
picture or diagram is a man shooting an arrow, tivicthe picture is flying from the left-hand part
of the surface toward the right.

When the letters and the left-to-right order hagerbthoroughly mastered, we are ready to begin
reading. In the words to be read during the fitage every letter must represent only and always
one single phoneme. The great task of learningesm — one of the major intellectual feats in
anyone's lift — consists in learning the very adtequation printed letter = speech sound to be
spokenThis equation is all the more difficult becauseaver occurs in simple form, but only in the
complex shape where several letters in left-totrigider serve as the signal for several speech
sounds in the corresponding soon-to-later ordewdftry to simplify this by presenting single
letters as signals for single speech sounds, we raake matters worse, since the isolated speech
sounds are foreign to our language. This task fiscmntly difficult; we must not make it even
more difficult by introducing irregular spellingseiore the basic habit is set up, or by asking the
child to attend to the meaning of what he reads.

13. Differences of Pronunciation

Before we begin reading we must settle a questioiclwtroubles many teachers. How are we to
pronounce our words? The sound of English spedtdrsigreatly in different parts of the English-
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speaking countries. Almost everyone is diffidenbw@bthe sound of speech — especially the
teacher, who is used to reflecting about such msatte

Our fast impulse is to follow some authority whdlwell us what is proper. If this were possible,
our problem would long ago have been settled, dinaf as — or, at any rate, all educated people
— would be using the same pronunciation. At varibenes various men have set themselves up as
authorities on how English should be pronouncetinbue of them has succeeded in getting people
to follow his prescriptions. The man who sets hilfngp as an authority prescribes the style of
pronounciation which he happens to use, and that greajority of people, who are used to
pronouncing otherwise, object to his prescriptiand in the end ignore them. The reason for this is
plain enough. English is spoken differently in eit#nt places. It would be very hard to make
London teachers talk like Chicagoans. If we decitieanake some one local pronunciation the
standard for the whole English-speaking world, th#rteachers would have to be natives of the
favored place, or would have to go through a long aevere training until they acquired the
favored pronunciation. Few things are harder totlthn changing one's pronunciation in one's
native language. There would remain the more dilfficask of making the children use this
pronunciation. Accordingly, the present-day phaneti who writes about the pronunciation of
English does not set himself up as an authoritytelle us whose pronunciation he is describing
(usually it is his own) and tries to tell what athmeople use the same pronunciation; even thus he
lists many variant pronunciations; compare, fotanse, Daniel Jone§utline of English Phonetics
(Third ed., Leipzig, 1932), p. 12. In short, theseno authority, and if there were we should
probably find his prescriptions ton difficult tollaw.

In the theater, our actors are trained to use ype bf pronunciation that prevails among the
upper classes in southern England. It would be reorneous task, and doubtless in many cases
beyond our power, to teach our pupils to pronoundéis fashion. There would be no time left in
which to teach reading.

So far as the general style of pronunciation isceomed, then, the teacher of reading need not
worry about her own habits. Of course she shouslsmlistinctly and in a style of pronunciation
which she herself accepts as polite. Above all, @lght to avoid affectation. Affected and prissy
speech is not good for the children and, since camot keep up a pose at all times, it leads to
inconsistency.

If the teacher comes from a very distant part ef¢buntry, there may be noticeable differences
between the pronunciation of the teacher and th#teopupils. Even if the teacher does not adapt
her pronunciation to theirs, it is well to remembleat the most we can ask of our pupils in this
respect is that they speak littee educated people in their own part of the countr

For instance, if a teacher from New England comeSticago, she would be wrong if she tried
to train her pupils to speak the so-called "brosalind ofa (as infather, far) in words likelaugh
grass aunt. The attempt would consume a vast amount of timeesugy, the pupils would fail to
follow consistently, and outside of the classrodmyt would in any event lapse back into the
pronunciation which they hear from everybody else.

The greatest mistake of all, however, is when ahte say in Chicago, who does not come from
New England and does not naturally use the “bepatties to affect it in the classroom. She uses it
inconsistently, often forgetting to put it into tmerds to which (in London or New England) it
belongs, and sometimes putting it into words whekoes not belong (even in London or New
England) words such d&ss bass orfancy.
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The "broada" has been here mentioned as an example. There arg otizer differences of
pronunciation between different parts of the countihey do no harm, and the teacher need not
worry about them. The only kind of practice, instimatter, that will do harm is priggishness and
affectation. One sometimes hears teachers usendigtavarieties of pronuonciation which no one
else, and not even they when they speak plainlynatatally, would ever think of using.

Among the geographical differences in the pronudraaof Standard English there are a very
few which we must consider in this book. One ofsthés the “broad”: a word like class for
instance, is spoken in England and in eastern Neglaad with the vowel sound &dither, far, and
in must of the United States with the vowel souhdhat, lass We give these words in separate
lists; for each of these lists the teacher mustdgecpon the choice in accordance with the
pronunciation that prevails in the part of the doymhere she is teaching.

The only pronunciations that are not acceptabldatarse which are not current among educated
people in the pupils' locality. In Chicago, for tasce,git for get ketchfor catch, ketcHor catch
wrastle for wrestleare widespread, and so, some time back, bilasor boil, but these forms are
not used by educated adult speakers. It would tnéstake to make a fuss when a pupil uses these
forms, but the teacher, of course, should use thedard English forms and should consider only
these forms in the reading instruction.

The pupil who uses such formsgisor | seen itor | ain't got noneis not making “mistakes in
English” or talking “bad English.” There is a wiggead superstition which attributes the use of
forms like these to “carelessness” or some othgrasadepravity. The forms just cited, and others
like them, are forms o$ubstandard Englislor of local dialects. They are perfectly good Esigli
but they do not belong to the dialect which we &#indard English. Since Standard English is, to
all practical purposes, the only type of Englistattlis represented in print and writing, our
instruction will naturally ignore all other dialscand consider only the standard forms.

It is another matter, and in the main quite sepafi@m reading instruction, that we want our
pupils to learn to speak and write Standard Engl&h much may be said here, that this can be
attained not by instruction in theoretical gramnsaich as sentence analysis and the like, but only
by a vast amount of drill in the use of the Staddanglish forms that differ from the pupil's
substandard or local dialect. Practice of this lshduld cover also the forms which are likely to be
confused with the form that is foreign to the pufiiwe merely train a child to substitusawfor
seenwe may find him sayindg have saw itWe must train him, then, in pairs and sets or ggas

| saw it.

I've seen it.

| have some.
I've got some.

| have none.

| haven't any.

| haven't got any.

All this, however, is by way of digression, for theaching of Standard English to pupils who
speak some other type is a matter quite differemmhfteaching them to read. There is only this
connection, that since the tests are in Standagliden reading helps the pupil to acquire the use o
this more favored form of our language.
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In sum, then, the teacher should use a polite autral type of pronunciation and should base
the reading instruction upon pronunciations which eurrent among educated speakers in the
pupils' own community. The main thing is to avoiteetation in one's own classroom language,;
above all, one should never make the mistake obdunicing pronunciations that are foreign to the
pupils’ community (for instance, in the Middle aRdr West,classwith "broad a") or outlandish
and fantastic forms that are not used anywherdenBnglish-speaking world (for instandass
with "broad a," opre-see-usnstead opreshudor the word that is writteprecious.

14. First Materials

Our first material must show each letter in only gahonetic value; thus, if we have words with
g in the value that it has iget got, gun our first material must not contain words liggem where
the same letter has different value; similarlyvé have words likeat, can cot, our first material
must not contain words likeent.Our first material should contain no words wittesil letters (such
asknit or gnaf) and none with double letters, either in the vaitisingle sounds (as axdd bell) or
in special values (as Bee too), and none with combinations of letters havingecgl value (agh
in thin or eain bear). The letterx cannot be used, because it represents two phongses gz),
and the letteg cannot be used, because it occurs only in conmeetith an unusual value of the
letteru (for w).

The best selection of value of letters to be usdtie first materials for reading is the following:
VOWEL LETTERS

aas incat oas inhot
eas inpet uas incut
i as inpin

CONSONANT LETTERS
b as inbit n as innet
cas incat p as inpeg
d as indig r as inred
fas infan S as insat
g as inget t as intan
h as inhen yas invan
j as injam was inwet
k as inkeg yas inyes
| as inlet zasin zip
mas inman

Note that this list contains one duplicatianand k both designate one and the same English
phoneme. This will be a difficulty lacer, when tbleild learns to write, but it need not trouble us
now, since he has merely to read the words asafepresented to him.

Our first reading material will consist of two-lettand three-letter words in which the letters
have the sound values given in the above list.eSihe vowel letters, g, i, 0, u are the ones which,
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later on, will present the greatest difficulty, wieall do best to divide this material into five gps,
according to the vowel letter contained in each dwvaddithin each of these five groups, two
arrangements are possible; we can form groupsnay fionsonants (e.¢pat, cat, fat, etc.) or by
initial consonants (e.dhad, bag bat, etc.). We begin with the former because it iSega® watch
the first letter than the last, and because rhytiamiliar to the child.

The parent or teacher points to the word

can

in small printed letters in lesson 1 on p. 60 iis ook, or shows the word either on the blackboard
or on a card. The child knows the names of thergttand is now asked to read off those names in
their order: eg aye en The parent or teacher says, "Now we have spéiiedvord. Now we are
going toreadit. This word iscan.Read it.can”

The parent or teacher nom shows another word \wghsame vowel and final consonant, but
with a different initial, for instanctan, and goes through the same procedure.

The aim is not to make the child distinguish betw#e two words — that is, to get him to read
each of the words correctly when it is shown bglftsand, when the two words are shown together,
to say the right one when the parent or the tegobiets to it, and to point to the right one whka t
parent or the teacher pronounces it.

We should not, at this stage ask the child to vettprint the words: that comes much later.

The early reading lessons should not be very ltorghey demand a severe intellectual effort. It
may be well to take up only two words in the fiegson.

In the second lesson, after review, add two oretlmere words of the same group, gay ran,
man

The drill should continue until the child can reamrectly any one of the words when the parent
or teacher points to it. Then the words shouldhmeavs in various orders, and separately, until the
child can easily read all of them. The other wastithe group should be added, one by dban(
tan, Nan van ban and finally,an). This may take quite a few lessons: it is all-ortpnt to have a
firm foundation. Some of the words will be strangehe child. In fact, a familiar word, such &g
when presented alone, is likely to convey no maariiimere is no harm in telling the child that “a
van is a big covered truck for moving furniturer”tbat “Nan is a girl's name.”

If the child has learned the pattern in the lisactfual words, he should be able to read nonsense
syllables using the same pattern. Nonsense sydladoie included with the words in the tests to
accompany Lessons 1-36 (pages 101-116). The nansghables are a test of the child's mastery
of the phoneme. Tell the child that the nonsendlaldgs are parts of real words which he will find
in the books that he reads. For example, the efilldknow hanin handleandjan in Januaryand
mag in magnetor magpie The acquisition of nonsense syllables is an itgmbrpart of the task of
mastering the reading process. The child will I patterns of the language more rapidly if you
use the nonsense syllables in teaching. Howeverlettsons may be taught without teaching the
nonsense syllables, if you so desire.

Reading is so familiar to us that we are likelyfdoget how difficult it is for the beginner. The
child has so hard a time forming a connection betweisual marks and speech sounds that he
cannot attend to the meaning of what he reads. W& help him to establish this connection, and
we must not bother him, for the present, with amglelse. We can best help him by giving him the
most suitable words to read, and these are shadsan which the letters have uniform values. We
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present as many as possible of these, without defgatheir meanings. The child will get the
meanings only when he has solved the mechanichlgoof reading.

When we present a pair of words liganandfan, a child may have no notion that these words
are similar in sound, or that the similar spellindicates a similar sound. It would be a waste of
time to try, as do the advocates of “phonic” me#)dd explain this to him. All we do is to present
such words together; the resemblance of sound a@etling will do its work without any
explanation from us. Only, we must remember thit thkes a great deal of time and repetition.
Above all, we must not upset the habit by presgntirords in which the letters have different

values.

When thean group has been learned, we may go on to anotherdhnoup, such akat, fat, hat,
mat Nat, Pat, rat, sag lat, vat In doing this we also present pairs llk&@ ban cat can fat fan mat
man Nat Nan pat pan

This brings us into the work of the first readiegsons on page 57.
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